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Evaluation tool with the set of procedures and parameters for analys-
ing, measuring, and testing not only the entrepreneurial potential, but
also serving for evaluation of students’ start-ups and progress in their
business endeavours and achievements and tested on a selected sam-
ple of students.

Introduction

This assessment tool is based on the Methodology of Teaching Entre-
preneurship at Universities developed within the PILOT PROJECT: En-
trepreneurship Education for University Students (No.2016-1-CZo1-
KA203-023873). This methodology only briefly outlines the process of
assessing students in lessons with the aim to evaluate and assess selected
aspects of their outputs in the process of developing a business idea — proj-
ect. The original assessment methodology was mainly based on the fol-
lowing criteria:

* Continuous work in individual modules, activity level and participation
* Completion of assigned practical tasks

* Presentation of the project to the evaluation committee

e Quality and content of the business plan

These criteria could be supplemented by the outcomes from the OctoSkills
app, which was also the outcome of the previous project and to a certain
extent assessed selected entrepreneurial competencies and precondi-
tions. The OctoSkills app is a tool for teachers to evaluate students' com-
petence and self-confidence in entrepreneurship.

The presented assessment tool further extends this methodology and out-
puts, considering partners' experience with teaching entrepreneurship at
universities, experience with the execution of start-up competitions and
acceleration programmes, as well as the results of pilot testing at TBU in
Zlin.

Consequently, this assessment tool can be used in lessons (especially in
practical courses related to entrepreneurship), as a support toolin the eval-
uation of student projects in competitions, and acceleration programmes,
and to some extent can also serve as a supportive tool in providing indi-
vidual guidance to students. The methodology has been complemented
by a supporting software tool.



Software tool:

The software tool app is available at the following link: https://thebee-
project.eu/Acceso/ and registration of the lecturer or student is required.
Once the lecturer/teacher has registered, the tool allows you to add any in-
stitution (New Centre) using the tool, as well as to create individual classes
(New Class) that can represent individual courses taught. (Fig. 1)

o
My Classes i;‘&
O 25

i UTB - Univerzita Tomase Bati - Zlin (Czech Republic)

@
=~

The tool consists of several steps that help to evaluate a student’s poten-
tial with respect to entrepreneurship, and the student’s shift in their under-
standing of entrepreneurship, business thinking and business skill. How-
ever, interaction with the lecturer, mentor, or coach, is always required to
evaluate all the steps and give appropriate feedback to the student.

Evaluation process
Stage1

Once the class is created, we move on to Stage 1, where students are
asked to complete first the Initial test and then the Final test, thereby un-
dertaking a basic self-evaluation of their business perception and thinking
to show where and in which direction they have progressed (Fig. 2).
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By completing the Initial test and answering the questions, students will
capture the initial state of their business thinking and perception, which
will then be contrasted with the Final test that students will complete at
the end of the course. The questions are based on the long experience
of the developers and co-developers of the SW tool with teaching entre-
preneurship acceleration programmes. The experience with the creation
and use of the OctoSkills tool in the previous Erasmus+ PILOT PROJECT:
Entrepreneurship Education for University Students (No.2016-1-CZo1-
KA203-023873) was also used.
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The questions are divided into 3 main sections. The first section measures
the student’s interest in entrepreneurship, especially in the future (but also
e.g. whether they have ever done business before), the questions are fo-
cused on their future aspirations (what they prefer to do after graduation).
Here it can be easily observed e.qg. whether the student is more inclined to
become an employee or to take a more risky entrepreneurial path.

The second section deals with the student’s ability to tackle a personal
project/task/activity and how they approach these tasks. Here we can de-
tect the potential of whether the student is able to take the path of their
own business and thus take their own responsibility for the tasks that they
are able to develop and solve.

The third section is dedicated to business-related questions, which may in-
dicate the extent to which the student is already interested in business as
such —whether the student already keeps track of the business world and
follows this field through various media (news, podcasts, etc.). This section



shows whether the student is truly engaging with the idea of becoming an
entrepreneur in the future rather than an employee and whether they are
already looking for information in this field, searching for good real-life
examples, etc.

At the end of the course, the student is then asked to complete the Fi-
nal test, which follows the same format. This will then reveal the student’s
mindset shift —the observable difference in their answers at the beginning
and at the end of the course. It is not uncommon that the student’s mind-
set shifts towards a rather negative direction after completing the course
and loses any further interest in entrepreneurship. This may be caused by
exposure to the tough business realities, where students learn during the
course, business accelerators, etc. that being an entrepreneur is mostly
hard work. As shown in the following figure (Fig. 4), the arrows help the
lecturer in the assessment, representing a change in the evaluation (and
thus thinking and perception) of the business issue.
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Authors’ note: Since the two tests are identical, we recommend not telling
students this information at the beginning of the course. It is only advis-
able to point out that at the end of the course, students will complete an-
other test that will evaluate the shift in their business skills and thinking.

Stage 2

Once the student has completed the test, there is a crucial role for the lec-
turer/mentor/coach to switch to Stage #2 of the selected student(s) and



conduct an evaluation of their work, approach, and progression in their
business mindset. There are 20 assessment criteria (Fig. 5) which are de-
scribed and explained in the next chapter. These criteria (Rubrics) and how
they are assessed are explained in detail in the following sections of this
publication.
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Fig. 5

Once the points for each criterion are determined, the lecturer will pro-
vide final verbal feedback, which can be automatically sent in Stage 3 to
the student’s registered email. This will complete the whole process of the
student's evaluation and the student is able to receive the corresponding
final grade for the course. The lecturer is provided with a space for verbal
feedback that will be sent to the student, as well as a verbal comment that
will be seen only by the lecturer himself and serves as a note for evaluation
and for work with the student (Fig. 6)

For student comparisons, there is also an export to a *csv file where the
lecturer can make analytical comparisons between students or archive the
results.
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Evaluation of the students' work and progress

To evaluate the students’ actual work and progress within the coursework
or acceleration programmes, we focus on the criteria given below. These
criteria were chosen in order to assess not only the formal output of stu-
dents' activity itself but also the overall progression in business thinking
towards the eventual implementation of the business idea.

Such criteria also allow to assess to what extent students are motivated
to work on their (or the team's) business idea, and to what extent it is just
»Sschoolwork™ with no further interest in entrepreneurship. However, even
in the case of schoolwork, we try to consider students' commitment and
level of activity and the quality of their outputs towards the most feasible
setting of a business plan.

Yet to meet the criteria also requires the involvement of one's own inven-
tiveness, creativity, interdisciplinary knowledge, self-study, and a willing-
ness to work on the business idea. As a rule, the activities are low-cost
so that students are not limited by the need to invest their own financial
resources. On the other hand, in courses and acceleration programmes,
students have the opportunity to work on their own business ideas, thus
a higher level of commitment and willingness to invest their own time and
potentially their own financial resources can be expected.

Therefore, it is possible to observe students' creativity, leadership, plan-
ning, teamwork, business skills, proactivity, persistence and tenacity, busi-
ness mindset, and other abilities that are essential for entrepreneurship.



During the course or within the acceleration programmes, students will
experience the initial steps of building their own start-up (or their own
company inits infancy which does not display the characteristics of a start-
up). On the basis of this, they can also alter their attitudes towards entre-
preneurship and thus achieve their full entrepreneurial potential. It can be
concluded that by monitoring the following criteria, which are not based
on the principle of evaluating students' knowledge and interest to work
above and beyond the regular academic duties, it is possible to somewhat
assess their entrepreneurial potential and ambitions. Furthermore, in the
case of selected business ideas, their progress in the preseed phase can be
assessed as well.

Evaluation - general recommendations

e Foreach criterion, a brief description and possible evaluation methods,
including recommendations, are always given. However, the evaluation
methods should always be adjusted to the specific objectives for which
students are being assessed (whether it is for teaching, an acceleration
programme, consultation on real projects, etc. - here the indispensable
role of the lecturer or mentor becomes fully apparent) and the capabili-
ties of the institution, as well as the teaching staff, lecturers, etc.

* The criteria are set in such a way that they take into account, at least
formally, the students' possibilities and abilities to complete the assi-
gned tasks. Typically, a lower score indicates that a given business idea
is more broad or formal work with a low probability of implementation.
Conversely, a higher score reflects a potentially viable business idea, al-
beit of lower quality, or a very well-developed fictitious business idea
that students are unlikely to implement in the future but will try out
specific business practices and techniques.

* Ifthe final score is zero, students should be asked why the criterion was
not met (why they did not work on it, why it was not at least partially
met, etc.)

* There is a total of 20 criteria — the maximum points obtained is 100
(each criterion comprises o - 5 points). It can be assumed that the ma-
ximum points cannot be obtained throughout the course. In order to
achieve the maximum points, the start-up must be an established com-
pany with a finished product and with its first paying customers by the
end of the course. These criteria take into account the actual potential
of students to work on the business idea and to try to start their own



business — to take the opportunity and potential for entrepreneurship.
As a result, this should be reflected in the assessment (grading), hence
we recommend setting a lower passing score.

Evaluation criteria

For the evaluation, 20 criteria were established, considering the business
idea itself, role in the team, the elaboration and presentation of the busi-
ness model, resolution of legislative issues, work on the product, valida-
tion, financial and economic aspects, marketing and communication,
ongoing work during the course, task completion and overall progress
in implementation. Thus, these criteria to some extent replicate the first
steps from an idea to adding competencies to the team, to validation and
ideally to the first paying customers.

The text further deals with concepts such as a business plan, idea, and
project. For the sake of clarity, these concepts refer to the same thing,
with respect to the team's current stage.

Among other things, the individual criteria assess how students developed
the tasks related to the identification and elaboration of the business idea.
The recommended course of work with students is not the focus of this
project, it was developed within the PILOT PROJECT: Entrepreneurship
Education for University Students (N0.2016-1-CZ01-KA203-023873), it was
the output of the Methodology of teaching entrepreneurship at universi-
ties.

1. Role in the team

During classes, it is often the case that students form teams randomly, or
that many students are passive. Especially for start-ups, it is essential to
form a strong and balanced team with complementary skills, divided roles,
shared values, a common understanding of the project and a shared vision
and expectations. The reason for failure is often a poorly balanced team,
burnout of team members, etc. Understanding one's strengths and team
role is very important in terms of business potential. On the other hand,
it is also advisable to allow individual projects, especially in the case of
students who are interested in testing their own real project. This criterion
can thus be assessed individually for each student.

Pts  Explanation Comment
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Not fulfilled

It is assumed that this criterion will always
be met, whether by the formation of a team
or by the work of an individual, and so
awarding a zero is not practically consid-
ered.

They have created
a completely ran-
dom team for edu-
cational purposes
only, do not have
clearly defined
roles, will work on
a fictitious project
(minimum)

This is a formal fulfilment of the criterion,
limited interest in the project can be as-
sumed, limited possibility to assess the
students' contribution to the project, and
collective responsibility for the outcomes.

Not a team player,
will work on his/
her fictitious proj-
ect

This is a formal fulfilment of the criterion,
limited interest in the project, but the stu-
dent will work individually and be personally
responsible for the outcomes.

Has a clearly
defined role in the
team and wants to
work with others
on a rather ficti-
tious idea (centre)

Despite the fact that this is a fictitious proj-
ect, the effort to create a balanced team, to
define the roles in the team, and to offer the
team their strengths and competencies can
be positively evaluated.

Not a team player
but wants to work
on his/her own
real idea

We recommend taking into account the fact
that the student wants to work on his/her
real project to test his/her competence and
perseverance.

Has a clearly
defined role in the
team and wants to
work with others
on areal idea

Significant effort was made to build the
team, with each member having a clearly
defined role and contribution to the team.
In comparison to individual projects, the ca-
pacity to work in a team is validated, and in
the case of start-ups, team projects are also
more successful and appealing to investors
than individual projects.

11



2. Identified business idea

Owing to the practical focus of entrepreneurship education at universities,
it is advisable to work on specific business ideas. During classes, it is often
the case that students have difficulties coming up with their own business
idea (even of a fictitious nature), on which they would then try out the first
steps of developing it. As a result, instead of coming up with ideas based
on what they enjoy, what they are good at, what the world needs, and
what they get paid for, students often, under pressure, choose topics in
fields to which they have no relation or knowledge. In such cases, they ap-
proach the project as a school project. The aim of the classes (as opposed
to acceleration programmes) is not solely to motivate students to imple-
ment their own business ideas, but to use the opportunity and time to test
these ideas and reflect on whether entrepreneurship is a possible path for
them in the future.

Keeping up with the latest trends and coming up with what the market
is currently missing again shows the potential for entrepreneurship. And
even if the chosen project is not subsequently implemented (e.g., the
problem is not confirmed, financial difficulty, and other findings), it can be
assumed that students will come up with other suggestions of their own to
validate in the future. With regard to trends in entrepreneurship, we sug-
gest that the evaluation positively considers the start-up elements of the
business idea.

The evaluation of this criterion should take into account the ongoing work
on the project as well as any change of mind during the final presentation.
Students should also be positively evaluated if, based on the work done
and findings, they step back from the eventual implementation or realise
that the whole business model needs to be fundamentally redesigned.

Pts  Explanation Comment

) Not fulfilled Students did not come up with any
business idea, they are passive, and the
business idea had to be assigned by the
teacher for learning purposes.

12



They didn't come
up with anidea, it
had to be chosen
from a database of
possible business
ideas maintained
by the teacher

The criterion is formally fulfilled. Stu-
dents did not come up with an idea or
were unable to reach a common agree-
ment, however, they were able to choose
from a database of possible business
ideas maintained by the teacher.

The idea does not
meet the elements
of a start-up busi-
ness and is a ficti-
tious project for
educational pur-
poses only

Students came up with their own idea,
but it is a placeholder project (usually

a variety of cafés, confectioneries, and
restaurants with no personal relation to
the topic). It is a school-only project that
does not meet the elements of a start-up
and students from the beginning do not
show interest in possible implementation
in the future.

The idea meets
the elements of

a start-up business
(at least one of:
scalable, techno-
logical, with global
potential), but it is
a fictitious project
for educational
purposes only

Students came up with their own idea,
which at least partially meets the ele-
ments of a start-up business, but it is
a project for school purposes only, and
do not show any interest in a possible
future implementation.

The idea does not
meet the elements
of a start-up busi-
ness, but they
would like to pursue
itin real terms

Students came up with their own idea,
which does not meet the elements of

a start-up, but they are motivated to
pursue it in real. Alternatively, in the
process of working on the project, there
is a change of mind, which is supported
by arguments (e.g. financial burden of
the project, legislative or other barriers
to entering the market, etc.).

13



5 The idea meetsthe  Students came up with their own idea,
elements of a start-  which at least partially meets the ele-

up business (at ments of a start-up business, and they
least one of: scal- are motivated to pursue it in real. Alter-
able, technological, natively, in the process of working on the
with global poten- project, there is a change of mind, which
tial) and they would is supported by arguments (e.g. valida-
like to actually tion did not confirm the problem, etc.).

pursue it in real

3. Business model setup

Developing a business model for the chosen business idea is usually the
first step towards its eventual implementation (or the decision to discon-
tinue or rework the idea). The business model, especially in a start-up busi-
ness, represents the establishment of the first hypotheses of whether and
how the business idea could look like. We recommend using the Lean Can-
vas model in the courses, it is an effective technique that defines key as-
pects, such as the customer and the problem we want to solve, the solution
(product), the value to the customer, etc. Creating a business model may
seem to be a simple and quick matter, yet it requires a certain level of co-
herence and detail. A generically formulated business model will undoubt-
edly be correct from an academic perspective, but it is the subtle nuances
and deviations from the norm that can ultimately determine whether the
project is meaningful and whether it is worthwhile investing further time
and possibly resources in pursuing.

The evaluation of this criterion may also demonstrate students' potential
for entrepreneurship. This criterion can be used to observe, for instance,
the ability to define problems, propose solutions, critical and logical think-
ing, work efficiency, etc.

Pts Explanation Comment

o) Not fulfilled The business model has not been devel-
oped

14



A business model has
been developed, but
it is completely il-
logical, the individual
parts are not inter-
connected

The criterion is formally fulfilled. Stu-
dents have developed a business mod-
el, but the business model is completely
illogical and incoherent (e.g. customer

- problem - solution), and the individual
segments are incorrectly filled in or are
not filled in at all. It can be assumed
that the students did not fully under-
stand the technique.

A business model has
been developed, it
shows some ambigui-
ties or some illogical
parts, but due to

the fictitious nature
of the project, no
further work will be
done on the project.

Students came up with their own idea,
but it is a placeholder project (usually

a variety of cafés, confectioneries, and
restaurants with no personal relation
to the topic). It is a school-only project
that does not meet the elements of

a start-up and students from the begin-
ning do not show interest in possible
implementation in the future. At the
same time, the business model is vague
or very general, such as ,coffee lovers
have nowhere to drink coffee and our
solution is to open a café".

The idea meets the
elements of a start-
up business (at least
one of: scalable,
technological, with
global potential), but
it is a fictitious proj-
ect for educational
purposes only.

The materials and the presentation
show that students are interested in
working on the project and they came
up with their own idea that they want
to analyse in more detail. They devel-
oped a business model with minor logi-
cal errors, but for example, based on
the feedback it will be refined/adapted
and will be used for further work, es-
pecially the formulation of hypotheses
and subsequent validation.

15



A business model has
been precisely de-
veloped, but due to
the fictitious nature
of the project, no
further work will be
done on the project.

Students have developed a precise
business model with filled and logically
interconnected segments, but this is

a fictitious project, and it can be as-
sumed that further use will be limited
to lesson and schoolwork requirements.
From an academic point of view, how-
ever, the business model is very well
developed.

A business model
has been precisely
developed, which
gives a prerequisite
for further successful
continuation of the
project.

Students have developed a precise
business model with filled and logi-
cally interconnected segments, and
they are interested in working on the
project and analysing the topic further.
The business model is meaningful and
is a great basis for further work, espe-

cially for the formulation of hypotheses
and validation.

4. Business model presentation

The ability to present a project or a product is absolutely essential. Al-
though it is not yet a standard presentation for investors, it is crucial to be
able to showcase your business model to others in a logical manner. It can
be used in the first stage to get initial feedback from your surroundings or
as a part of validation with potential customers or new partners. Once the
hypotheses are validated, this presentation can be transformed into an ini-
tial pitch, used, for instance, to approach potential investors, or to partici-
pate in acceleration programmes and start-up events. The presentation it-
self should be original and follow a predefined logical structure rather than
being purely descriptive (e.g. a description of the developed Lean Canvas).

Taking the evaluation of students’ business potential into consideration,
a correlation can be observed between the desire to be original and cre-
ative, taking this opportunity to practice presenting this type of informa-
tion and getting initial feedback to enhance and clarify the business model.

Pts  Explanation Comment
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Not fulfilled

The presentation did not take place
(the whole team or a team member
failed to attend the presentation)

The presentation was
very poor; important
information was not

conveyed clearly;

the project team was
unable to respond to
questions

The criterion is formally fulfilled.
Students were able to present se-
lected aspects of the business model,
yet the information was either very
general or fundamentally missing. In
the case of questions, students were
unable to respond or gave only very
limited answers. Alternatively, they
made excuses regarding the absence
of a project leader who has a greater
understanding of the business model
but was unable to attend, etc.

The presentation was
rather formal; impor-
tant information was
not conveyed clearly;
however, the project
team was able to
answer the questions
and complement
them with the key
aspects

Again, this is a formal fulfilment of the

criterion, the presentation was very
brief and general with much informa-
tion missing. However, during the dis-
cussion students were able to answer
and complete the information at least
partially.

17



The presentation
was of good quality;
key information was
clearly conveyed, but
the presentation was
inconsistent and a bit
confusing; the proj-
ect team was able to
answer the questions
and complement
them with the nec-
essary information,
however, the team
was unconvinc-

ing and showed no
enthusiasm for the
project

The presentation showed that students
were prepared as most of the relevant
information was communicated and
was meaningful, however, the pre-
sentation itself was inconsistent (e.qg.
they opted for an unsuitable approach,
structure, etc.). Students were able

to answer any questions. In addition,
the presentation gave a very formal
impression, more for the purpose of
schoolwork. During the presentation,
students did not show a sufficient level
of interest in the project.

The presentation
was of good quality;
key information was
clearly conveyed, but
the presentation was
inconsistent and a bit
confusing; the proj-
ect team was able to
answer the questions
and complement
them with the neces-
sary information nec-
essary information;
the project team was
convincing and en-
thusiastic about the
project

While the preceding assessment ap-
plies here as well, the students' enthu-
siasm for the project and their interest
in discussing and getting feedback can
be observed in their performance.

18



5 The presentation Students delivered a high-quality pre-

was of good quality; sentation of the business model. The
key information was presentation was prepared in advance,
clearly conveyed; had a clear and logical structure, and
the presentation was  any questions were well answered. The
logical, well orga- students' performance showed enthu-
nized and the data siasm for the project and their interest
was communicated in discussion and feedback.

in a consistent way;
the project team was
able to answer ques-
tions, was convincing
and showed enthusi-
asm for the project

5. Legal requirements for starting a business

This area may appear to some extent as a theory or technicality that is not
relevant to the business idea and its first steps. Nevertheless, workshops
on legal topics are well-received by students and when asked what topics
they would like to see more of, one of the most frequent answers is more
information regarding legal matters, etc.

In the context of project development, the main aspects to be considered
are what legal form to choose and why, how to define the composition
and involvement of the team including the division of competencies, how
to act for the company, whether an investor is expected to enter the com-
pany and how to prepare for it. During the course, students are asked to
prepare a strategy in this area for their team and project. Essentially, they
will prepare materials for a meeting with a notary, etc. Equally important
are topics such as protection of intellectual property, company name vs.
trademarks, domains, interchangeability, etc. This means that there are
several things that should be checked before the company is founded,
as a part of the preparation of the marketing strategy, with regard to the
brand of the project, customer segments, etc.

Taking the evaluation of students’ business potential into consideration,
it can be observed that active and enthusiastic students (ideally with real
projects) will have the ambition to analyse everything carefully and pre-
vent possible risks in the future. If the project is to be implemented, the
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students will need to establish a way of working together as a team and
have at least a preliminary agreement on their involvement in the project's

execution.
Pts  Explanation Comment
0 Tasks are not fulfilled  Not defined.

at all

Tasks (or only a part
of them) have been
fulfilled only formal-
ly, the project team
has limited itself ex-
clusively to the work
and outputs achieved
in the course of indi-
vidual modules, the
outputs are not sup-
ported by relevant
reasoning and are un-
usable for any further
implementation of
the intention

This is a formal fulfilment of the crite-
rion. Students have chosen the legal
form for their project randomly, with-
out in-depth analysis or justification,
they have chosen a company name but
failed to check e.g. the domain, the
commercial register, trademarks, and
other things in relation to the nature
of the project. Thus, the outputs were
created rather intuitively and random-
ly, without any analysis and reasoning,
and in order to implement the project,
verification and potential changes
would be necessary.
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Tasks (or only a part
of them) are fulfilled
only formally, the
project team has lim-
ited itself exclusively
to the work and
outputs achieved in
the course of the in-
dividual modules, the
outputs, or at least

a part of them, are of
relatively high quality
and are supported by
relevant reasoning,
part of the outputs
represent a solid
basis for the possible
further implementa-
tion of the project

Again, this is rather a formal fulfilment
of the criterion. Students focused only
the basic tasks, such as the legal form,
name, or other elements needed for
the company agreement, yet a lot of
information was verified and is appli-
cable for further implementation of the
project (e.g. they managed to check
the domain name, company name in
the commercial register, trademarks
for the name, legal form with regard

to the nature of the project, location of
the registered office, etc.)

Tasks (or only part of
them) have been ful-
filled well, the proj-
ect team has been
involved beyond the
course of individual
modules where
necessary, the out-
puts, or at least part
of them, are of good
quality and are sup-
ported by relevant
reasoning, part of the
outputs represent

a very good basis

for possible further
implementation of
the project

The preceding assessment applies +
students were able to identify other
topics that will need to be addressed
within the project and at least de-
scribed the possible risks and tasks
that will need to be dealt with in the
next steps (depending on the type of
project, e.g. hygiene requirements, the
need for contractual documentation,
business conditions, GDPR, analysis
of specific legislative barriers, prod-
uct launch, certification, protection of
intellectual property, etc.).
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Tasks (or only a part
of them) are ful-
filled well, the proj-
ect team has been
involved beyond the
course of individual
modules where nec-
essary, the outputs,
or at least a part of
them, are of good
quality and are sup-
ported by relevant
reasoning, some of
the outputs can be
considered as specific
steps towards the
fulfilment of the plan,
but the possible non-
fulfilment of some
tasks is not properly
justified or there is no
timetable for further
work

The preceding assessment applies +
students were able to start solving
some tasks beyond the basic tasks (at
least on their own). However, some
of the tasks were not analysed more

closely without providing any reasons.

These tasks were also not included in
the timetable for further action.
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5 The project team has  The preceding assessment applies +
basically completed reasoning is given as to why certain
all (or a substantial tasks are not implemented (e.g. finan-
part of) the key tasks, cial and time requirements, the task
the achieved outputs  must be preceded by some other task

are supported by that takes time - e.g. completion of the
relevant reasoning product, the need to consult a lawyer,
and already repre- etc.). However, the students take these
sent specific steps tasks into consideration in the time-
towards the fulfil- table for further action.

ment of the plan,
any failure to com-
plete some tasks is
duly justified or the
current status and
timetable for further
work is presented,

in principle it can be
concluded that the
fulfilment of the plan
has started and the
students have also
started business ac-
tivities or are moving
towards this stage

6. MVP (minimum viable product)

In the context of a start-up business, it is typical to work with the so-called
MVP (Minimum Viable Product). However, in the context of student proj-
ects, the product issue is very problematic. It can be connected to a finan-
cial and time-consuming issue that goes completely beyond the scope of
the course. As a result, it is advisable to follow this approach at least par-
tially within the course and to agree with each individual team on what
their ,school* MVP will look like. That means to what level students can de-
velop their potential product, how they will visualise it and then what they
will show in the final presentation. This must be dealt with on an individual
basis, based on the nature of the business plan itself. In principle, it is also
positive if the validation reveals that the potential problem does not exist
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and therefore the MVP was not developed. Nevertheless, students should
have a certain idea of the product's key features and further elaborate on
these with respect to the defined customer issues. For simpler projects,
it is recommended, e.g., to create a product from different materials, to
create a design, to use 3D printing, for craft projects to manufacture the
product, etc. For web projects, it is suggested to define at least the task
for the programmer, design the structure of the site and its functions, use
possible templates and other freely available tools, etc.

Taking the evaluation of students’ business potential into consideration, it
can be assumed that for real projects students will devote more time and
energy to the product and possibly invest a smaller amount of their own
financial resources in it. This will also show who is willing to work on the

product and who will take a more formal approach to it.

Pts Explanation Comment

o Not elaborated The MVP has not been developed or
documented, there is not even a formal
idea of an MVP.

1 Thereis at least a for-  The criterion is formally fulfilled. Stu-
mal idea, being able dents were able to describe their solu-
to describe the prod-  tion (product) in general terms, as well
uct, its key features as the basic characteristics, functions

and features that the product should
have.

2 Being able to accu- Students can accurately specify what

rately describe the
key features of the
product/service +
having a visualisation
where appropriate

key features the product should have
(at least from the MVP perspective),
and they are able to support these func-
tionalities with e.g. market research or
validation on target groups. Alterna-
tively, they have an initial visualisation
of the service product (own design, use
of free tools, sketch, etc.).
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3 A work-in-progress The preceding criterion applies + stu-
sample dents are able to show a product in
progress (in case of web projects, e.g.
draft assignment for external program-

mers)
4 A working sample Students are able to provide a first
(prototype) version of the product that can at least

partially solve the given problem (but
not necessarily in a perfect way). In the
case of gastronomy projects, this may
be, for example, a tasting.

5 The first paying cus- Students were able to ,sell" their prod-
tomers existence uct to the first customer. It does not

necessarily have to be an established
business, but the product exists and
there is evidence of customer inter-
est to pay for the product (e.g. survey
results, purchase of the product during
the final presentation, etc.).

7. Customer/user

In business, it is essential to know your customer, or more precisely, to
know your target groups. This can sometimes be a relatively narrow seg-
ment, whereas other times there may be more than one target group and
it is useful, for instance, to decide which target group to start with. In (not
only) start-up projects, apart from the customers themselves, there is also
a group of so-called users who do not directly pay for our solution, but we
need to attract them into the business model in some way (motivate them,
identify reasons why they should use our solution, know their needs and
concerns and be able to solve them

Understanding your target groups is crucial not only for the marketing and
communication of the finished product or solution but also for the valida-
tion of the business model. Frequently, we also work with so-called early
adopters, i.e. customers who are relatively easily accessible to us, who
provide us with initial feedback and perhaps testimonials.

Taking the evaluation of students’ business potential into consideration, it
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can be observed that students working on a potentially viable project will
try to precisely define the target groups and verify them, while in fictitious
projects there are very often reactions that e.g. ,everyone is our custom-
er". Students do not feel the need to analyse this topic further.

Pts Explanation Comment
o) No idea about the Itis not elaborated, or it is stated or
customer (at all) simplified that everyone is their cus-
tomer.
1 Defined in general The criterion is formally fulfilled. Stu-
terms only dents were able to generally describe
the basic characteristics of customer
segments, e.g. whether they are in the
B2B, B2C market, or define the differ-
ence between a customer and a user.
2 An idea about early Students have an idea of their target
adopters (in the hy- groups, are able to define them in
pothesis phase) more detail (e.g. geographically, de-
mographically), and are able to identify
their early adopters for which they will
conduct validation.
3 A specific idea of Students already have a tangible idea
a customer having of their chosen target group and are
a well-developed able to define their early adopters in
marketing profile more detail, including the interests
they want to target, it may be, for ex-
ample, the first version of their market-
ing persona.
4 The customer or The preceding assessment applies +

early adopters vali-
dated

students' hypothesis has been validat-
ed with the defined customers.
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5 The first paying cus- Students were able to ,sell* their prod-
tomers existence uct to the first customer. It does not

necessarily have to be an established
business, but the product exists and
there is evidence of customer inter-
est to pay for the product (e.g. survey
results, first ,order", responses in
a crowdfunding campaign if applicable,
etc.). However, orders should not come
from friends and relatives of students
unless they meet the definition of their
customer.

8. Validation and market research

Another important area that should be carefully examined is the envi-
ronment, the market, and the competition and not only during the plan-
ning stage. Within (not only) the start-up environment, it is vital to be in
constant interaction with the market and, based on the feedback, to pro-
gressively invest more resources (energy, time, finances) in the develop-
ment of the business idea. Thus, one of the standard strategies is to apply
the business model - validation - pivot approach. This means confirming
the critical hypotheses with customers/users. The validation itself can of
course be done in various ways - delivering specific solutions, crowdfund-
ing campaigns, customer interviews, questionnaires, etc.

Taking the evaluation of students’ business potential into consideration,
it can be observed that active and enthusiastic students (ideally with real
projects) approach validation responsibly and use feedback as much as
possible, which they strive to reflect in their business model.

Pts  Explanation Comment

o Not fulfilled Validation has not been carried out or
cannot be proven
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Validation and mar-
ket research are in
preparation or under-
way.

Although validation has not yet been
carried out, students have provided
convincing arguments, including evi-
dence that it is in preparation or under-
way. This is often caused by a difficult-
to-reach target group, a larger sample
size for testing, an attempt to test
multiple hypotheses at once, a selected
form of e.g. crowdfunding for which

a campaign is being prepared, etc.

Only formally carried
out without measur-
able outputs

The criterion is formally fulfilled. Stu-
dents carried out some form of valida-
tion and market research. However,
they were unable to collect the re-
quired data owing to factors such as

a poorly chosen method, incorrectly
worded questions, a limited number
of responses, etc. Students are able
to provide evidence of the validation
process (e.g. questionnaire + answers,
interview scenario, etc.).

Carried out at least
on a limited sample
of potential custom-
ers; the project team
was able to provide
more detailed infor-
mation on request

Students carried out some form of
validation and obtained some relevant
data, but the validation was random

- no criteria for confirming/disconfirm-
ing their hypotheses were established.
Still, students obtained at least initial
feedback and information from the
market, and they are able to provide
evidence of the validation process (e.g.
questionnaire + answers, interview
scenario, etc.).
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Carried out on a pre-
determined sample
of customers, pro-
viding the necessary
information but this
has not yet been
taken into account

Students carefully thought through
the validation process, chose the ap-
propriate method or combination, set
clear criteria for measuring success and
obtained the necessary information.
But given the time-consuming nature
of the process, they were not able to
incorporate this information into the
business model update (pivot).

Carried out on a pre-
determined sample
of customers, pro-
viding the necessary
information, which
was fully taken into
account in the project

Students carefully thought through
the validation process, chose the ap-
propriate method or combination, set
clear criteria for measuring success
and obtained the necessary informa-
tion. At the same time, they were able
to incorporate the information into

the business model update (pivot), or
the hypotheses were confirmed, and
the business model did not need to be
modified.

9. Unique Value Proposition

This criterion includes the ability to understand the customer's needs and
prepare a selling point as to why the customer should choose our solu-
tion and be willing to pay for it (in the case of users, to use our solution).
The Unique Value Proposition should take into account the effect/benefit
the customer will experience as a result of employing our solution. Under-
standing customer needs is crucial for the subsequent creation of commu-
nication messages, visuals, and marketing strategies. It is equally impor-
tant to define the strengths (not only of the company but also the solution
itself), which are then used to communicate with customers. On the other
hand, it is the responsibility of the teacher/mentor here to be able to dif-
ferentiate in the assessment between students who have correctly and
realistically defined customer values with benefits to the customer, from
those who simply want (must) ,do something", which is a common phe-
nomenon and a pitfall in startup plan/pitch defences.

Taking the evaluation of students’ business potential into consideration,
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it can be concluded that the students will show their creativity, creativity,
and business skills.

Pts Explanation Comment

o) Does not exist Not defined.

1 Is defined incorrectly  Students have defined Unique Value
Proposition, but it does not match the
considered customer problems/needs
or the chosen solution.

2 Defined in very The criterion is formally fulfilled.
general terms, to be Unique Value Proposition is defined in
further elaborated very general terms (e.g. our solution

is complex, cheap, and unique) but it
does not capture the actual benefit to
the customer. Yet it is a solid basis for
further elaboration and this informa-
tion can be transformed, for example,
into strengths.

3 Unique Value Propo-  Students have accurately depicted
sition is precisely Unique Value Proposition; they can
defined describe what the customer gains by

solving the problem.

4 Besides the precisely = The preceding assessment applies +
defined value, the students have extended the definition
strengths and weak- ~ of Unique Value Proposition to include
nesses of the solution  the strengths and weaknesses of the
are specified solution.

5 Marketing texts The preceding assessment applies

(strategy) are pre-
pared to take into ac-
count customer value
and strengths of the
project

+ students have included the de-

fined Unique Value Proposition and
strengths in the communication under
consideration (see communication
plan criterion).

10. Distribution - how to sell and deliver
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Start-up projects also bring new challenges in delivering value to the cus-
tomer. Will we create our own app and use established app stores? Do we
know their terms and conditions? Alternatively, will we have our own web
platform? Are we going to sell through an e-shop? And are we going to
build our own or use a rental? Do we plan to have a brick-and-mortar store,
offices, or will we have a team of salespeople? And is this included in the
costs? Are details such as online credit card payments etc. considered (an-
alysed)?

The nature of the project must be considered when evaluating this crite-
rion. It can be expected that ambitious students will not limit themselves
to stating, “We are going to offer a mobile app” or "We are going to have
an e-shop” but will show the need to analyse and possibly test the matter
further.

Pts Explanation Comment
0 No idea exists Not defined
1 Is defined incorrectly ~ Students have defined the distribution

channels, but these do not match the
chosen solution.

2 Is defined in general The criterion is formally fulfilled. The
(but thereisanidea)  chosen distribution channel is generally
correct and corresponds to the chosen
solution. For example, we will have
a brick-and-mortar store, we will drive
to companies, and we will have a mo-

bile app.
3 Specific distribution The preceding assessment applies
methods are defined,  + specific information is added. For
but without knowl- example, the location, whether the e-
edge of more de- shop will be owned or rented, etc.

tailed conditions
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4 Specific distribution The preceding assessment applies +
methods are defined, a more detailed analysis has been car-
including an analysis  ried out for the selected distribution
of the conditions channels, e.qg. specific locations for

a brick-and-mortar store including an
analysis of the lease conditions, analy-
sis of possible suppliers of the e-shop
solution including conditions, etc.

5 Selected distribu- The preceding assessment applies +
tion methods have where possible, students test these op-
been tested orarein  tions. For example, within some demo
progress or freemium models, they test selected

e-shop solutions, have an Instagram
profile through which they offer their
product, have a simple order form on
the website, personal delivery, shipper
testing, etc.

11. Communication plan

While forming a communication plan students very often limit themselves
by stating “We will have social networks" (Ideally accompanied by the as-
sumption that they are free) and eventually websites. Setting up a commu-
nication plan should include strategy, characteristics of the target groups,
the solution itself, and financial possibilities, and the financial solution of
the proposal should also not be forgotten.

Taking the evaluation of students' business potential into consideration,
it can be stated that students with a sense of business will try to connect
these pieces of information and include them in their communication plan,
they will try to find low-cost but effective means of communication, syner-
gistic effects and last but not least they will try to use their creativity and
will have the ambition to analyse this are more thoroughly and will not get
satisfied with themselves by stating “We will communicate through social
networks".

Pts Explanation Comment

o) Does not exist Not defined
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Is defined incorrectly

Students defined at least selected com-
munication channels, but these do not
correspond to the chosen solution and
the target group.

Is processed in gen-
eral only

This is a formal fulfilment of the cri-
terion. In principle, the selected com-
munication channels are defined ap-
propriately, but the students limited
themselves to a mere list of suitable
options.

Individual elements
of the communica-
tion plan are fully
detailed

Students defined the selected com-
munication channels with regard to the
selected target groups, analysed more
detailed information and drew up a de-
tailed communication plan (e.g. which
tools, which channels, what they expect
from them, what they would like to
communicate, an indicative timetable
taking into account possible seasonal
influences, possibly including specific
channels such as selected traditional
conferences, trade fairs with given
dates, etc.).

Individual elements
of the communica-
tion plan are fully
detailed, including
previews of selected
advertisements, visu-
als, texts

The previous evaluation applies + with
regard to defining customer value and
strengths, first previews of ad visuals
for the selected communication chan-
nels, text designs for ads, etc. are cre-
ated (e.g. using Canva or similar tools).
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5 Selected communi- The previous evaluation applies +
cation methods have  first tests of selected channels are in
been tested orarein  progress. This can be selected social
progress networks, websites, personal selling,

visiting a selected trade fair, confer-
ences, networking events with an offer,
etc. It does not necessarily have to be
an established business.

12. Websites (or other similar communication channel)

When preparing a communication plan, students very often mention web-
sites as one of the tools for communicating with customers. For many
start-up projects, it is also the product itself, the platform on which the
service is provided.

Taking the evaluation of students’ business potential into consideration, it
can be observed that active students with a sense of business (ideally with
real projects) will have the ambition to explore this topic and look for ways
to create at least a simple website at low cost or with their help. Of course,
if the website is the product itself and e.g. programming a closed part of
the website would already be beyond the students' abilities (or would al-
ready require some investment), this can be limited to e.g. a landing page
or a sales page for the product.

For this criterion, we also recommend taking into account the extent to
which the website is relevant within the product and communication and
replacing it with another communication channel if necessary and rede-
fining this criterion as needed. From the experience with accelerator pro-
grammes and the teaching experience at TBU Zlin, the authors' team de-
cided to include this criterion concerning the website. Students defined at
least selected communication channels, but these do not correspond to
the chosen solution and the target group.

Pts Explanation Comment

o) Not developed at all Not defined
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There is a general
idea about the struc-
ture of the website

This is a formal fulfilment of the crite-
rion. Students have a general idea of
what information they want to include
on the website/sales page and in what
structure.

A detailed idea of
the structure of the
website is prepared,
taking into account
the nature of the
intention and the
defined value for the
customer

Students have a fairly clear idea of
what the website should look like (es-
pecially the structure, content), what
specific information it should contain,
including at least basic suggestions for
formatting.

Website preparation
is in progress

The previous evaluation applies +
students are able to prove that the
preparation of the website is in prog-
ress, e.g. a demonstration of a version
in progress.

Website is functional

Students have a functional website (at
least a sales page, landing page), avail-
able free solutions and templates can
be used.

Website is functional,
SEOQ optimization etc
are completed orin
the process of being
solved, measurement
and remarketing
tools are set up and
there are first visitors

Students have a functional website (at
least a sales page, landing page), free
solutions and templates can be used.
However, students understand the role
of measuring and tracking tools and
have at least a framework idea of their
implementation, and the first steps are
in progress (with regard to the current
state of the business plan). Eventually
the site is publicly available and there
are first visits.

13. Vision

A well-articulated vision is one of the key aspects of any business. Espe-
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cially in the case of launching your start-up, it is crucial to determine (be-
sides the classic ambitious plans like ,We will be among the top 5 in the in-
dustry on the global market") what we expect from the project. Whether it
is something we want to sell in the future, whether we want to develop the
idea and establish our own company, etc. And if we are working in a team
of founders, it is even more important to have a consensus on where we
are going and why we are doing it.

Taking the evaluation of students’ business potential into consideration, it
can be observed that active students with a sense of business (ideally with
real projects) will have the ambition to form teams in which the necessary
skills will complement each other, and within these teams they will think
about what they expect from the business and the project and will look for
mutual consensus.

Pts Explanation Comment

0 No vision Not defined

1 The vision is defined  This is a formal fulfilment of the criteri-
concerning the ficti- on, a fictitious project for school pur-
tious nature of the poses only, the students have defined
project for school a very general vision, which they do not
purposes only. really share. The vision is also not en-

tirely credible, both because of the lack
of interest in working actively on the
project and because of the very nature
of the project itself. It can be concluded
that the vision is in a way unrealistic.
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The idea of the vision
is not completely
clear, there is a lack
of agreement be-
tween the founders.
However, individual-
ly, each team mem-
ber has his own idea.

It is evident from the documents and
the presentation that the students are
interested in working on the project,
they have come up with their own

idea that they want to analyse in more
detail, but there is no consensus yet on
what they expect from the collabora-
tion, the project, and the business. The
project leader is able to present some
form of vision, however this idea is not
yet internally finalised. However, each
team member has their own idea of
what they expect.

Only on a general
level - this is a ficti-
tious project, but the
vision is defined and
believable

Although this is a fictional project, one
can observe the team's effort to define
a plausible and believable vision. From
an academic point of view, the task is
unreservedly fulfilled.

This is a real project,
the vision is well-de-
fined, but not entirely
credible

It is evident from the documents and
the presentation that the students are
interested in working on the project,
they have come up with their own idea
that they want to analyse in more de-
tail, they have collectively defined a vi-
sion on which there is an internal con-
sensus, but with regard to the nature
of the project it is not entirely plausible
and it is recommended to further refine
and modify this vision.

This is a real project
and vision is precisely
defined and credible
(believable)

The previous evaluation applies + the
vision can be perceived as plausible and
believable.

14. Pricing, costing, budgeting

The economic and financial aspects of a project are quite challenging not
only for companies starting up, even more so if they are non-economics
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students. However, these starting companies have nothing to draw from,
they do not have a comparative base from previous years, they do not
have a price accepted by the market, etc., so it can often be a case of ,crys-
tal gazing". And this is twice as true for a start-up business. On the other
hand, it is crucial to have at least a basic idea of the essential cost (but also
revenue) items, to be able to divide costs into fixed and variable, to make
at least a rough pricing of essential cost items, to analyse the prices of
competing solutions, to have your own well-founded idea of the price, etc.
This is a relatively unpopular subject with students and can be very chal-
lenging for non-economics students. It is therefore advisable to take this
into account when forming the team itself.

Taking the evaluation of students’ business potential into consideration, it
can be observed that active students with a sense of business (ideally with
real projects) will have the ambition to carry out detailed analyses, find
out the prices of competing solutions including substitutes and try to get
as realistic input as possible for financial planning. Similarly, they will think
about the price of their own solution in a way that makes sense in terms of
cost, competition, value, customers, etc. and will want to test this price.

Pts Explanation Comment

) Not fulfilled Not defined

1 At least the basic This is a formal fulfilment of the crite-
cost items are deter-  rion. Students usually build on the infor-
mined mation given in the business model, in

which they have defined typical cost
items and added (rather estimated)
some values to this information. They
do not know the answer to the question
~how much will you sell for" and, for
example, during the presentation they
start to brainstorm a price.
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The price is set but is
not sufficiently cost-
based

This is again a formal fulfilment of the
criterion. The students have defined
the basic cost items and set a price,
however, without any correlation. For
example, cost items are not priced,
some essential cost items are missing,
the price does not take these costs into
account, etc.

The price is esti-

mated (e.g. from the
price of a competing
solution) but without
a clear cost structure

Students have an overview of the cost
items or have made at least partial pric-
ing of selected items, but these calcula-
tions still show uncertainties. However,
students have an idea of the price that
at least partially reflects the analysed
costs or have carried out a competing
solutions analysis and determined the
price according to the competition.

The price is reason-
able and cost-based

The previous evaluation applies, but

a clear relationship between price and
cost can be observed, e.g. students
have established a break-even point,
have an idea of the margin or price
surcharges and have tried to analyse in-
dividual cost items as much as possible
considering the nature of the project
(market research, communication with
suppliers, for more demanding items

- e.g. development work etc. at least

a qualified estimate). In the case of
competition-based pricing, they also
compared it with their own inputs.

The price is reason-

able, cost-based and
is accepted (validat-
ed) by the market

Previous evaluation applies + the price
considered has been tested at least in
validation or other appropriate way, or
for simpler projects they have the first
paying customer. It does not necessarily
have to be an established business.
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15. Cash-flow

It is said that money is the very lifeblood of a company. For a company that
is starting up (and for a start-up as well), cash flow is a fundamental docu-
ment. This criterion is closely related to the previous one (Pricing, costing,
budgeting), it can be said that it builds on it. It is therefore recommended
to evaluate both of these criteria together.

Will we have enough funding to get the project off the ground? Are we able
to overcome the period of e.g. product development, to enter the market?
Or will we run out of funds before we achieve this. Will we have the funds
for reqular expenses? Can seasonality affect us in any way? And how might
this affect cash flow. Again, this might be crystal gazing to some extent,
on the other hand it should be a working document that moves from the
stage of estimates and plans to working with real data once the business
gets going.

Taking the evaluation of students’ business potential into consideration, it
can be observed that active students with a sense of business (ideally with
real projects) will have the ambition to carry out detailed cash flow plan-
ning, think about e.g. low-cost solutions and possibly available funding,
take timing into account, seasonality and last but not least they will work
with different scenarios.

Pts  Explanation Comment

o) No idea about in- Not defined
come and expendi-
ture

1 At least an outline of  This is a formal fulfilment of the crite-
revenue monetisa- rion. The students base on the informa-
tion tion in the business model, they have

an idea of possible ways of monetisa-
tion, but they do not have (even in
rough estimates) a cash flow plan, they
only estimate e.g. annual sales etc.
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At least a rough idea
about the income
and expenses related
to the start-up of the
project

Students build on the costing, usually
limiting themselves to the expenses
related to the start of the project, in
this context they define a framework
idea of the capital need, eventually
estimate income and expenses in the
first year.

A clear idea about
the income and
expenses related to
the start-up of the
project

Students have a clear idea of the costs
associated with starting a business, the
costs are supported by research (for
more challenging projects they have at
least a qualified estimate), so they have
an insight into the financial complexity
of starting a project. They have a gen-
eral idea of the cash-flow development
in the following months.

Detailed cash flow of
the project in time
(start+ast year)

The previous evaluation applies + they
have a realistic expectation of cash
flow in the first year of business, in-
cluding consideration of any seasonal-
ity, frequency of payments, etc. Such
a prepared basis gives a good ground
for realization in a project with realistic
character. For fictitious projects it can
be stated that from an academic point
of view the correct procedures and
rules have been followed, regardless
of whether the inputs do not stand on
a realistic basis.

Detailed cash flow of
the project in time
(start+3 years), pref-
erably in different
scenarios (optimistic,
pessimistic, realistic)

16. Funding sources

The previous evaluation applies + the
cash-flow projection is estimated/
calculated for the first three years and
ideally students work with alternative
options.
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While preparing the project, working out the cash-flow, defining the capi-
tal needs (whether for the launch itself) or for the first stage of running
the business, when the business does not necessarily have to generate
enough revenue, it is necessary to consider how we will finance these
stages. Whether we have sufficient own resources, or whether we will use
loan financing or FFF (friends, family, fools), or whether the project is suit-
able for venture capital, crowdfunding, etc. Each of these sources has its
own specifics and not every source of funding is suitable for every type of
project. For this criterion, it is appropriate to focus on the extent to which
students understand these specifics and are able to critically analyse the
project, whether the funding source is appropriate, whether it is achiev-
able for them given the status and nature of the project, etc.

Taking the evaluation of students’ business potential into consideration, it
can be observed that active students with a sense of business (ideally with
real projects) will have the ambition to look for real opportunities to fund
their projects. They will build on the prepared calculations, cash-flow, they
will think how to do some activities in a low-cost or inhouse way, so that
they can use their financial savings or FFF. Simultaneously, if they have the
ambition to request venture capital (usually for start-up projects), they will
consider how to prepare for negotiations with potential investors, what
rules apply for this type of financing and who to ask for help. The same ap-
plies in the case of other sources.

Pts Explanation Comment

o) No solution Not defined

1 Resources are set This is a formal fulfilment of the crite-
unrealistically rion. Students mention an inappropriate

source of funding (e.g. an investor for

a type of project that is generally not
attractive to investors) or alternatively
bank financing for high-risk projects, etc.
Or they refer to own resources or FFF
although this is not plausible given the
level of investment required.
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There is a realistic
idea of how the
project will be
financed, but with-
out more detailed
information

This is also more of a formal fulfilment of
the criterion, but in this case an appro-
priate source of funding is chosen (or is
plausible given the nature of the project
and the amount of investment required).
However, no further details are given, no
further analysis has been carried out.

A realistic idea +
detailed informa-
tion about the
conditions of the
selected sources

The previous evaluation applies + the
students have done further analysis, e.qg.
what are the conditions of bank loans,
investors, crowdfunding platforms or
grant titles.

A plausible strat-
egy for financing
the project is set

The previous applies + there is a plausible
strategy for securing project funding. For
example, a combination of own resourc-
es and FFF to achieve specific outputs
followed by a plan to approach poten-
tial investors, this can include a plan to
participate in start-up competitions,
accelerators where they can get financial
rewards to get the project off the ground
and contacts to investors etc.

We have provided
or arranged (at
least our own)
sources of funding

Previous applies + financial resources

(a portion of which is demonstrably
secured - or at least a promise), low-cost
projects that will be funded from own
resources or FFF, or projects that already
have their first paying customers and are
predicted to be funded from generated
revenue (not necessarily an established
business) may fall under this evaluation.

17. Final presentation of the full business plan

As mentioned in the criterion ,business model presentation®, the ability
to present a project or product is crucial. In this case, we are already try-
ing to evaluate a presentation that describes more about the full business
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plan, demonstrates the results of the individual tasks, the students' work,
the presentation is enhanced by e.g. the solution introduction or at least
the MVP (in a pre-agreed extent). The presentation has the character of
e.g. an investor presentation or a presentation in a startup competition,
accelerator, etc.

In terms of evaluating students' potential for business, we can again ob-
serve a relationship between the desire to be original and creative, to use
this as an opportunity to try out presenting this type of information and
get further feedback, and eventually to use the class setting to test an in-
vestor or competition presentation.

Pts Explanation Comment

o Not fulfilled Presentation did not take place/stu-
dent did not attend the presentation

1 The presentation was  This is a formal fulfilment of the

rather formal; impor-
tant information was
not conveyed clearly;
however, the project
team was able least-
wise to answer the
questions and com-
plement them with
the key aspects

criterion. Students were able to pres-
ent selected aspects of their project,
information was rather general or
missing. When questioned, students
were able to respond or responded in
a very limited way, however they were
able to fill in some information.
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The presentation
was of good quality;
key information was
clearly conveyed, but
the presentation was
inconsistent and a bit
confusing; the proj-
ect team was able to
answer the questions
and complement
them with the nec-
essary information;
however, the team
was unconvincing
and showed no entu-
siasm for the project

It is evident from the presentation that
the students prepared, most of the
information was communicated and
made sense, however, the presenta-
tion itself appeared inconsistent, e.g.
the appropriate procedure, structure,
etc. was not selected. Students were
able to answer further questions.
However, the presentation seemed
very formal, more for the purpose

of schoolwork, the students did not
convince during the presentation that
they were enthusiastic.

The presentation
was of good quality;
key information was
clearly conveyed, but
the presentation was
inconsistent and a bit
confusing; the proj-
ect team was able to
answer the questions
and complement
them with the neces-
sary information;the
project team was
convincing and en-
thusiastic about the
project

The previous evaluation is valid, but
the enthusiasm for the project and the
interest to discuss and get feedback
can be observed from the students'
speech.
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The presentation
was of good quality;
key information was
clearly conveyed;
the presentation was
logical, well orga-
nized and the data
was communicated
in a consistent way;
the project team was
able to answer ques-
tions, was convincing
and showed enthusi-
asm for the project

The students gave a very good presen-
tation of the project. The presentation
was prepared in advance, had a clear
and logical structure, and further ques-
tions were properly answered. The
enthusiasm for the project and the in-
terest to discuss and get feedback was
evident from the students' speech.

The project team
produced an original,
high-quality presen-
tation, complete with
a prototype of some
kind; the team was
convincing, enthusi-
astic about the proj-
ect and motivated

to carry out the next
steps; the evaluation
committee was very
enthusiastic

The previous evaluation is valid + the
presentation was supplemented with
a sample of the solution, eventually
with first customer reviews, etc. The
presentation also included a plausible
plan for next steps after the comple-
tion of the tuition and it can be as-
sumed that the team or part of it will
continue to work on the project.

18. Continuous work on individual modules, level of activity and student
involvement

This criterion evaluates students" activity, their attitude to work and dedi-
cation. This criterion should only be evaluated by a lecturer/mentor or
course facilitator who has been present throughout the course, and who
has had the opportunity to observe the students at work, theirinvolvement
in group activities, etc. At the same time, it is advisable to ask the project
leader if any of the team members were uncooperative, uninvolved, or pas-
sive or vice versa. For the project leader, this is also one of the evaluation
and motivation tools, especially in the case of fictional projects that are
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only for educational purposes (for real projects, the motivation can be ex-
pected to be the project itself and the possibility of becoming a founder).

From the perspective of evaluating the students' potential for business, it
can be observed that active and business-minded students (ideally with
real projects) will have the ambition to be actively involved in the project,
consistently fulfil their role and, unlike ,employee" students, will be en-
gaged beyond their team responsibilities.

The evaluation of this criterion will depend on observation and consulta-
tion with the team or project leader. For this reason, more detailed com-
mentary is irrelevant and the description itself is considered sufficient for
the evaluation.

Pts  Explanation

0 Not fulfilled

1 The student completes only the most necessary activities, is not
active, waits for team members to assign tasks, communicates
only what is necessary, and cannot be trusted by other team
members, however, he/she is still able to provide the desired
results in a limited way if forced to do so

2 The student completes only the most necessary activities, is not
active, but accurately performs tasks assigned by team mem-
bers; is responsible, and provides the required results with the
necessary quality and within the agreed deadlines

3 The student plays his role, is active within the assigned com-
petencies and leads his area; he is reliable and provides the
required results with the necessary quality and in the agreed
terms; however, he is rather reluctant to participate in activities
outside his area

4 The student plays his role, is active within the assigned compe-
tencies and leads his area; is reliable and provides the required
results in the required quality and in the agreed terms; enthu-
siastically participates in other activities, helps to manage the
project, and takes the position of its leader, although he may
not be able to see it through without other team members
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5 The student plays his role, is active within the entrusted compe-
tencies, and leads his determined area; it is reliable and pro-
vides the required results with the necessary quality and within
the agreed deadlines; he participates enthusiastically in other
activities, contributes to the management of the project, and
positions himself as the leader of the entire project; this person
is key for the project and able to carry it out without the other
team members

19. Completion of the individual tasks assigned to the business plan

Fulfilling all of the above criteria is, of course, unrealistic in terms of time,
necessary competences and finances. It would most likely mean that the
students have created a great and balanced team, invented a project of
a start-up character, managed to create and validate a business model
including possible adjustments, created an MVP (ideally already a work-
ing solution), developed basic communication channels into a functional
state, figured out the project economics including pricing, acquired the
first paying customers, have the project financing secured and ideally
founded companies with global ambition and a unified vision. And they
have wrapped it all up in an elaborate presentation.

This is, of course, an ideal situation, which is objectively unrealistic in the
conditions of university education. However, in the evaluation we try to
take into account the extent to which students have come closer to this
ideal.

Students will probably have to choose what to prioritise, which tasks to
focus on and which to postpone or eventually progress with, but wait for
the results. The differences between fictional projects that may ultimately
be academically unquestioned will also become apparent; students may
even learn something but have no ambition to carry out these projects. On
the other hand, we see real projects, but the actual progress is slow and
requires more time. Alternatively, there are external influences that limit
students to accomplish everything in the given time. From our point of
view, this is a significant achievement in practical business education. For
this criterion, we can look at the project as a whole and where the students
have taken it over the course of the lessons.

This criterion also depends on the way the teaching is conducted or the
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work of the students. Within the framework of the activities of TBU in Zlin
and the Technological Innovation Centre Zlin, it is a proven practice to
assign students individual tasks beyond the normal expected outcomes,
which are evaluated in the previous criteria. For this criterion, there is

room to reward such work.

Pts Explanation

Comment

o) No task has been com-
pleted

Not defined. Students did not work
on the project or did not deliver
the output.

1 The tasks (or just a part of
them) have only been for-
mally completed to a cer-
tain extent; the project
team has focused solely
on the work and outputs
derived from individual
modules; these results
are not supported by the
relevant argumentation,
so they are useless for the
subsequent realization of
the intention

This is a formal fulfilment of the
criterion. The tasks arising from
the individual modules of training
(which are defined by the above
criteria) were fulfilled rather for-
mally, many tasks were not ful-
filled at all. The work of the project
team was rather desk-based, it is
about own hypotheses that are
not supported by research or other
arguments. The students have lim-
ited themselves to completing only
the bare minimum and the outputs
produced are unusable for further
progress in the project.
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The tasks (or only a part
of them) have only been
formally completed, the
project team focused
only on work and results
derived from individual
modules; such results (or
at least part of them) are
of relatively good qual-
ity and are supported by
relevant argumentation;
a part of the combined
results constitute a solid
base to continue advanc-
ing in the project

The previous evaluation is valid,
but the tasks were completed rela-
tively well, supported by relevant
arguments (e.g. market research).
However, given the nature of the
project and the students' reac-
tions, it was a fictional project
from the beginning for school
purposes only. Nevertheless, if the
project were to be further devel-
oped, at least some of the outputs
could be built upon.

The tasks (or just a part of
them) have been complet-
ed well; the project team
has committed to and has
passed the basic require-
ments of the various
modules; the results (or at
least a part of them) are of
good quality and of good
quality and are supported
by relevant argumenta-
tion; a part of the com-
bined results constitutes

a solid base to continue
advancing in the project

We recommend using this evalu-
ation in cases where the projects
are more realistic in nature and
students are interested in analys-
ing the topic in more detail. The
individual tasks have been com-
pleted well, they are supported

by arguments, research and even
though all or parts of the tasks
have not been completed, the stu-
dents want to continue working on
the project and it will be possible
to build on the existing outputs.
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The tasks (or just a part

of them) have been com-
pleted well, the project
team has been commit-
ted and has exceeded the
basic requirements of the
individual modules; the
results (or at least part of
them) are of good quality
and supported by relevant
argumentation; a part

of the combined result
constitutes a solid base to
continue advancing in the
purpose; the incomplete
result status of the tasks
has not been thoroughly
reasoned; a work program
for the future has not
been prepared

Previous evaluation is valid + stu-
dents have worked on other activi-
ties that they identified as impor-
tant during the course or were
assigned/recommended by the
lecturer beyond the above criteria.
However, some tasks were not
completed, and no objective argu-
ments were provided as to why.
Further work on the project can be
expected but no further work plan
or timetable is evident.
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5 The project team has
completed all key tasks
(or a substantial portion
of the same), the results
obtained are backed by
a relevant argumenta-
tion and they represent
specific steps toward the
realization of the inten-
tion; the incomplete

Previous evaluation is valid +
students have properly justified
why some tasks may not have
been completed (e.g. due to time
or financial constraints, external
influences, waiting for offers from
potential suppliers, the need to
implement other steps earlier,
etc.). Itis plausible that the proj-
ect will continue to be worked on,

status of tasks it has been
thoroughly reasoned; the
work program is updated
and details future work.
Overall, the project is
moving toward imple-
mentation, or the actual
business activity is about
to take place or has been
started

and a plan of activities for the next
time period is described.

20. Progress in the implementation of the business plan

Education at universities generally provides both theoretical and practical
knowledge and skills. In the case of business education, one of the aims is
to show students business as an alternative to being employed. The am-
bition of our courses is to seek business-minded students (students with
the potential for business) who are interested not only in information and
knowledge, but in business itself. They want to try to start their own busi-
ness plan, and even if not during their studies (or not exactly the one they
develop during the course), they have the potential to start their own busi-
ness one day. Of course, one of the characteristics of a business person is
to look for and take advantage of opportunities. University business cours-
es can be such an opportunity, and business-minded students have the op-
portunity to use their time in the classroom, the support of the school, the
lecturers and the whole ecosystem (e.g. incubators, accelerators, start-up
competitions, etc.) to launch their (first) start-up ,from the school desk".

The final criterion is therefore logically where the students actually prog-
ress with their business thinking, but especially with their business plan
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during the course of the training itself.

This criterion is recommended to be evaluated individually for each stu-

dent.
Pts Explanation Comment
) No shift in business It can be assumed that this will not hap-
projectimplementa-  pen.
tion
1 Student entered The student perceived lessons as part
the course without of the educational programme, they
a clear idea of the did not have clear ideas about business,
business and leave they were not sure whether business
with that/ a student was a possible choice for them. And
came in with an idea basically, they did not move anywhere
but didn't move any in this observation. Nor did the proj-
further, however, ect he came up with or was involved in
he takes away new progressed anywhere. However, it can
knowledge and skills  be said that he has expanded his knowl-
edge and skills, e.g. with new concepts,
techniques, ways of working, etc.
2 Student entered The previous evaluation is valid + one

the course without

a clear idea of the
business (or perhaps
with an idea), at least
partially engaged

in the discussions,
minimal progress is
evident

can observe certain progress, they have
at least a framework idea of what it
takes to develop a business idea and
even the statement that e.g. businessis
not the right thing to do at this moment
is a certain progress.
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The student has
come up with anidea
or concept, which

he or she has briefly
elaborated on, but it
remains in a state of
the rough draft

The student used the lessons to develop
their business idea that they came up
with (or joined someone with an inter-
estin it), he developed it to some ex-
tent, but many things remained unfin-
ished. In the case of fictional ideas, they
have tried out some techniques and
ways of thinking that they can apply to
real projects in the future. If they have
worked on a real project, they have

a solid basis for continuing it.

The student has
moved from an idea
to an elaborated
business plan

The student was on target, moving the
project significantly from an idea to

a well thought out business plan, within
the limits of what was possible. In the
case of the fictional project, they did

a good job on the model situations, and
for the real project, significant progres-
sion from idea to execution can be seen
(given the nature and complexity of the
project).

The student has
moved from an idea
to starting his/her
own business / or

he no longer wants
to participate in the
team's joint idea but
wants to focus on his
own business idea

In this case, it is evident that the stu-
dent has the ambition to further ex-
ecute the project, or that the project
has already been executed during the
course of the training. Thus, he has fully
used the opportunity offered by the
course.

We also recommend applying this evaluation in the case where the
student has discovered in the course of working on the project that they
do not want to participate further in a collaborative project, but it is clear
that they are already working on another idea and are making use of the
experience gained.

Recommendations for the final evaluation
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The final task of the lecturer/mentor is to make a final evaluation of the
team/student. It is therefore assumed here that points have been awarded
for each criterion. The calculator then calculates the sum of the points for
all the criteria. The maximum score of 100 points seems to be a complete-
ly hypothetical value that can only be reached in truly exceptional cases
where a student would start an active business and thus fulfil all criteria
to the maximum extent, which rarely happens in a real student and edu-
cational environment. The authors would like to point out that the evalu-
ation described below is only a recommended guide on how to approach
the evaluation. However, we assume that each lecturer/mentor will adapt
this evaluation to their own standards.

The authors of the evaluation criteria and their score description assumes
that all criteria can be fulfilled without major problems in the average
value of 3 points, which means that the student worked conscientiously,
fulfilled the tasks, was interested in business issues, which was reflected
in his active approach, and therefore 60 points will be the student's score
as a completely adequate result. According to the ECTS grading scale, the
authors suggest evaluating such an achievement as ,above the average
standard but with minor errors", which corresponds to grade B. Any re-
sult above 60 points (i.e., 61 or more) is already considered above average
in this evaluation and such a student will be characterised by a relatively
high business potential - evaluation grade A. We would recommend fur-
ther work with such a student, e.g., in advanced acceleration programmes,
as successful start-ups are then recruited from such students. The recom-
mended design of the whole assessment scale is shown in the table below.

Table of recommended grading according to score achievement

Grade max. min.
A 100 61

B 60 51

C 50 41

D 40 31

E 30 21
F 20 0
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The lecturer/mentor needs to actively work with this evaluation and not
just strictly follow this scoring recommendation. It may happen that some
criteria will be evaluated with o points - for some criteria this will mean
that for example the student has not got far enough with their project to
fulfil the criterion, but they are actively working to complete their project,
for example after the end of the course itself, on the other hand, there
might be criteria for which a zero evaluation means automatic failure to
meet the requirements for credit (we can talk about the so-called binary
criterion). This may be the case, for instance, in the evaluation of presenta-
tions, where each student may be required to actively participate in pre-
senting the completed assignments and introducing the business plan.
The role of the lecturer/mentor and their demands for the students need
to be emphasised again here (although experienced lecturers consider this
to be quite normal and automatic).

The issue of overall scoring is teamwork. This is where each lecturer/men-
tor needs to consider carefully whether they will evaluate each student
individually for their work or for teamwork. Even in our experience, we
usually approach the work of all students in a team equally, however, even
during the course itself it may become apparent that a student is acting
as a stowaway and it is necessary to evaluate them separately from the
rest of the team (e.g. they do not participate in some assignments, or they
do not attend the presentation of the project result, which may be a binary
condition, etc.). However, this is also already an indication of the student's
approach to the business issue itself and most likely we cannot talk about
any business potential here then.
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